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This research project purports to delve into the issues of reading
testsin the English Tests of Joint College Entrance Examination
(hereafter ETJCEE) from the year of 1956 to the year of 2011.
Three major variables are included for discussion in this paper: (1)
the reading topics in relation to the devel opments of Senior High
School English Curriculum Standards, (2) the readability levels, and
(3) the assessed reading skills. The results of this research project
are outlined asfollows. To begin with, the literature-based
instruction, political and the socio-economic factors impinge upon
the selected ETJCEE/ETJEDCEE reading passages from the 1950s
to the 1970s. It isnot until the 1980s that the daily life events
become the central focus. Inthe 1990s, the ETJCEE reading topics
keep abreast of the environmental protection issues and the updated
news. In speaking of the textual readability levels, both ETJCEES
and ETJEDCEEs in the mid-1990s are assumed comprehensible
since they are mostly allocated on the standard category on the basis
of the Reading Ease Formula by Flesch (1948). It is not until the
1980s that ETJEDCEE reading passages yield statistical
significance in comparison with ETJCEE reading extracts. The
ETSATsremain standard in the reading extracts when it
commenced in the year of 1994. Prior to the year of 1998, ETSATS
fail to present significant statistical significance with the ETJCEES.
The opposite result produces from the year of 1998 when the
ETJCEE textual readability levels are heading for the less
comprehensible direction. Thisresult remainstrue for the
comparison between the ETDRTs and ETSATs from the year of
2002 to the year of 2011. With regardsto the reading skills, both
ETJCEE/ETJEDCEE reading tests in the mid-1990s ask for the
detailed information, placing the less demands on the main idea or
the authors’ intention. In the 2000s, greater focus of the reading
skillsis placed on the inference, main ideas, the implicitly stated
information, and the authors' attitudes in the newly-implemented
ETDRTsand ETSATSs.



The Historical Developments of Reading Tests in English Tests of JCEES

in the Past Fifty Years: 1956-2011

Motivation and Purpose of the Study

This present study is aimed at painting the canvas of text-based reading comprehension test sections in the
English Tests of JCEE which have long dominated the admission of university education from the year of 1956 to
the year of 2011. Here, the English Tests of JCEE acts as an umbrella term, encompassing the following four
major types of high-stakes English tests: (1) English Tests of JCEE (ETJCEE) from 1956 to 2001, (2) English
Tests of Evening Division Joint College Entrance Exam (ETEDJCEE) from 1967 to 1996, (3) English Tests of
Scholastic Aptitude Test (ETSAT) from 1994 to 2011, and (4) English Tests of Departmental Required Test
(ETDRT) from 2002 to 2011. Virtually, in Taiwan, quite a number of research studies have been devoted to the
reading issues in the English Tests of JCEEs (Chen Hsiu-chuan, 2008; Chou Su-yu, 2009; Fan Yuan-shun, 2008;
Hsu Wan-ling, 2005; Huang Tsan-suei, 1997; Lin Kuan-ru, 2010; Liu Chin-ni, 2009; Tung Hsing-cheng, 2008).
Huang Tsan-suei (1997: 5), a renown scholar in local English language education, initiated the classification of
ETJCEE test items from the year of 1974 to the year of 1993. Undeniably, reading and writing skills merited
considerable attention in ETJCEESs which yielded arrays of test formats in concert with then-current EFL teaching
or testing approaches (Huang Tzi-lai et al., 1993: 22). Similar results were applicable to the ETDRTs and
ETSATs which grabbed a nascent interest in the early 2000s.  Additionally, the categorization of assessed reading
skills had been discerned on the grounds of varied frameworks. Liu Chin-ni (2009) employed Nuttall’s
taxonomies, and the writer of this current project created types of reading skills in lieu of the earlier studies by
Madsen (1983), Heaton (1990), and Hughes (2003). Furthermore, the grammar-based reading tasks had been
explored on the grounds of the broad dichotomies local and global items by Chou Su-yu (2009). Even the
bubbling hot reading test Textual Structure, an alternative cloze test peculiar to ETDRT, was analyzed by means of
thematic relationships to clarify types of coherence between textual segments (Lin Kuan-ru, 2010). Despite the
laborious efforts by previous researchers, the whole picture of the ETJCEE reading testing trends had never been
available, dating back from the year of 1956 to the current testing year. Besides, the cloze test per se was treated
as the backdrop of grammar competence at the discoursal level. To put it alternatively, the cloze test mingled
with various types of organizational competence (i.e. grammar competence in conjugation with textual competence)
for measurement in the course of textual processes. Here, the cloze test was not the major concern since the
grammar competence was beyond the scope of this study. Additionally, teaching and testing were assumed to be
interrelated. Yet, apart from newspaper comments (Chang Chian, 1977; Chang Shu-yin et al., 1993; Chen
Yang-lin, 1973, 1974, 1980; Chou Hsiao-ting, 2004; Kuo Shen-yu, 1991; Lee Chen-chin, 1974a, 1974b, 1985,
1987; Lin Yu-tang, 1967, 1968; Liu Li-chiu, 1976; Shih Chang-yao, 1974; Shih Yu-huei, 1980; Tung Hsiao-li,
1984; Yeh Kung-tsao, 1965; You Shen, 1978), a paucity of information was empirically concerned with the
ETJCEE washback effects upon the innovation of senior high school English curriculum standards in Taiwan.
The SHSECS was assumed to act as a bellwether for the English education, textbook compilation, and assessment.
Virtually, this had been partially evidenced by Liu Fei-chin (2009) who verified the congruence between the
innovation of curricular management and the developments of English Tests of the Technological and Vocational
Education Joint College Entrance Examination (TVEE). However, such a research finding was not necessarily
plausible to account the ETJCEE reading extracts in relation to Senior High School English Curriculum Standards
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(SHSECS) from the year of 1956 to the year of 2011. Accordingly, this present study is intended to detect
possible variables to the transformation of ETJCEE reading test formats: the global testing trends, Senior High
School English Curriculum Standards (SHSECS), or the official policies by Ministry of Education in Taiwan?
Three major language proficiency hypotheses acted as frameworks for global testing trends: (1) the divisible
competence hypotheses, (2) the unitary competence hypotheses, and (3) multi-dimensional competence hypothesis
(Yu, 1983). Besides, for years, there had been a dearth of research studies regarding the portrait of English
Tests of Joint Evening Division College Entrance Examination (ETJEDCEE) ranging from the year of 1967 to the
year of 1996. Despite the evening division college education was eventually defined as the education of
extension and promotion rather than the alternative university enrollment scheme in the year of 1997 (CEEC,
1992), a dearth of information had been devoted to the developments of ETJEDCEEsS in relation to the concurrent
developments of their daily competitors. That was why the writer of this study was stimulated to carry out an
in-depth research study to outline the panorama of ETJEDCEEs.

Research Questions
On the basis of the aforementioned statements, three major research questions are formulated in the

following:

1.  Are the overall developments of reading topics in tandem with the regulated principles in the Senior High
School English Curriculum Standards?

2. Are the sampled reading passages beyond ETJCEE test takers’ language proficiency on the grounds of the
textual readability levels?

3. Which types of reading skills have been assessed in the English Tests of JCEESs in the past fifty years?

Methods, procedures, and progress

Prior to the sketch of the research methods as well as the procedures, the collected data for analysis included:
(1) ETJCEEs from 1956 to 2001, (2) ETJEDCEEs from 1967 to 1996, (3) ETSAT from 1994 to 2011, and (4)
ETDRT from 2002 to 2011. The former two high-stakes English tests were collected from newspapers or
reference books, while the latter two were directly downloaded from the website of College Entrance Examination
Center (CEEC). The collected data was primarily utilized for the discussion of the following reading issues: (1)
reading topics, (2) readability levels, and (3) reading skills for assessment. The issue of reading topics was
explored on the grounds of the Senior High School Curriculum Standards ranging from the year of 1937 to the year
of 2006. Additionally, the textual readability was analyzed in lieu of the Flesch Reading Ease Formula (Davies,
1984: 188). Independent-sample T-test was employed for the mutual comparisons of readability levels between
English Tests, and One-way ANOVA was utilized for the concurrent comparisons of textual readability levels
among ETJCEE, ETJEDCEE, and ETSAT from the year of 1994 to the year of 1996. Further, the assessed
reading skills were perceived through a checklist of reading strategies which were summarized from the earlier
research studies by Brown (2004), Heaton (1990), and Hughes (2003).

Results and Conclusion

This current study set out to unveil types of reading topics in relation to the developments of Senior High
School English Curricular Standards (SHSECS). It was concluded that the SHSECS indeed acted as a bellwether
for the textual selection in both ETJCEEs and ETJEDCEEs from the 1950s to the 1960s, leading to great amounts
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of reading passages in response to philosophies of life as well as then-current political and economic crisis (MOE,
1948: 95; 1962: 218; 1971: 60). However, by the end of the 1960s, ETJEDCEEs seemingly disentangled
themselves from the SHSECS. This was further envisioned in the leisure activities (i.e. London’s famous z00)
which received a nascent interest in the year of 1969. In the 1970s, ETJCEE remained in tune with the SHSECS
in the textual selection. Yet, the ETJEDCEE headed for the divergent directions, laying the increasing concerns
on the daily issues. Additionally, partly because of the attributes of test participants, the ETJEDCEE was
intended to care much for the issues related to the workforces. Impacted by ETJEDCEEs or then-current
instructional philosophies (i.e. the function-based teaching approach), the revised version of SHSECS in the year
of 1983 placed an increasing focus on the daily realities. Meanwhile, ETJCEEs in the 1980s made great strides in
types of selected reading topics, including: (1) laid-back ways of living (e.g.trip, food, and beneficence) and (2) the
incorporation of the poetry The Introduction to a Verse. Furthermore, the increasing focus was laid on the
cultural idiosyncrasies in varying domains of the ETJCEE/ETJEDCEE reading extracts, such as: (1) Architecture
(e.g. the comparison of a western church and a Taiwanese temple), (2) Correspondence (e.g. the postal and
telegraph service in Italy), (3) Clothing/Dress (e.g. the size of a handkerchief in different countries), (4) Gender
(e.g. the function of a withdrawing room), and (5) Religion (e.g. the different interpretations of “Amen”).
Remarkably, the ETJCEEs and ETJEDCEESs were impacted by the constructivism, and they were aptly regarded as
the impetus to drive the innovation of the SHSECS in the 1990s. In the year of 1994, the English Tests of
Scholastic Aptitude Tests (ETSAT) was launched to evaluate the general English language proficiency of test
takers with a talent in the academic achievements or the artistic performances. Distinct from the other two
predecessors, ETSAT generally followed the guidelines of SHSECS in the textual selection. In the year of 1995,
the latest version of SHSECS encompassed full spectrums of reading subject matters, including the instructional
manuals, letters, environmental protection, news reports, and so forth. This might be partly attributable to the
washback effects of these three official high-stakes English entrance examinations from the late 1980s which led to
a multiplicity of innovative reading matters (e.g. the entertainment, clothing, sport, transportation) in the
newly-revised SHSECS. This remained similar in the updated SHSECS. Impacted by the multi-dimensional
approach, the revised SHSECS in the early 2000s covered wider ranges of reading topics. However, in the year
of 1996, the ETJEDCEE was suspended. Later, the ETICEE was supplanted by the ETDRT in the year of 2002
due to the alternative enrollment scheme. Although the ETDRT and ETSAT underwent a sluggish innovation in
subject matters, they were assumed to bear relations to the SHSECS.

Apart from the reading topics, the textual readability levels were available on the basis of the Reading Ease
Formula by Flesch (1948). In the mid-1950s, without the parallel competitors, the ETJCEES in the mid-1950s
were assumed to be readily comprehensible for test takers given that all of the reading extracts were placed on
either the standard or the easy categories in the textual readability levels. In the 1960s, partly because of the
increasing attention to the issue Science and Technology, the overall textual readability levels were presented in an
ascending fashion. Meanwhile, ETJEDCEE made its debut in the year of 1967. In comparison with the daytime
counterparts, the sampled reading passages in ETJEDCEEs were not highly advantageous to test takers in lieu of
lower mean scores (ETJCEE: 64.41; ETJEDCEE: 62.59) as well as the non-significant statistical results through
the computation of Independent-sample T-test (Sig. =.842; p>.05). This possibly had bearings on the reading
topics in the ETJEDCEE which were mostly concerned with the philosophies of life in the 1960s. In the 1970s,
owing to the impact of the structuralism on the EFL instruction and test evaluation in Taiwan, a reading test section
was seeded with grammar-based sentential reading test items which replaced the traditional textual reading
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comprehension test. Therefore, decreasing amounts of reading passages were available for our analysis.
Nevertheless, the ETJCEE reading extracts were still assumed to be challenging for test participants, leaving a
pittance at the easy category. This might be partly attributed to The Test of English as a Foreign Language
(hereafter TOEFL) which embarked on its long journey in the year of 1961 (Spolsky, 1995: 282) and then shaped
the overall testing trends in overseas countries. Besides, the issue Science/Technology still hampered EFL test
takers’ reading performances owing to its difficult readability level. Even one life-oriented reading event
Traveling was still located at the textually incomprehensible category. By contrast, the ETJEDCEES in the 1970s
were in the very opposite direction of their daily rivals, spurring the growth in the total amounts of readily
comprehensible reading extracts to more than fifty percent (Easy Category: ETJEDCEE: 54.55%; ETJCEE:
9.09%). This was distinct from the testing trend in the previous decade, in which the sampled reading extracts
were all placed on the categories of standard and difficulty. It was inferred that text topics possibly gave rise to
such a result since the ETJEDCEE reading topics in the 1970s headed for: (1) Job/Career, (2) Social
Interaction/Communication, (3) Safety/Security, and (4) Philosophy of Life. Besides, ETJEDCEE was launched
to care for test participants who were loaded with their daytime jobs but strongly desired for the advancement into
higher education in the evening. Therefore, it was not uncommon to see a great deal of readily comprehensible
reading passages in the ETJEDCEEs. Further, the lexical loads coupled with syntactic variations conspired to
produce variations to the textual readability levels. For instance, in the same reading category Social Interaction
And Communication, the selected ETJCEE reading texts posed challenges to test participants, whereas the
ETJEDCEE reading passages led to the opposite result. Despite a good deal of ETJEDCEE reading passages was
centered on the easy readability level, such a result failed to reach a statistical significance in comparison with
ETJCEE (Sig. = .072, p>.05). To put it alternatively, the comparatively comprehensible ETIEDCEE reading
passages did not necessarily bring about higher reading test achievement in lieu of the non-significant statistical
results through the computation of Independent-sample T-test. In the 1980s, ETJCEE was impacted by the
shifting sands of reading testing trends which were intended to mirror the daily realities through selected reading
passages, including the following text topics: (1) traveling, (2) study/education, (3) food, (4) beneficence, (5)
animals, (6) scenic spots, (7) business activities, (8) sports, and (9) nature. (“No difficult test items in ETJICEE”,
1984: 3; Chu & Wang, 1985: 3; Wang, 1988: 3; 1989: 5). As a result, the ETJCEEs in the 1980s downgraded the
textual readability levels, in which the easy reading extracts roared to 4-fold growth from nearly 10 percent.
Similar results remained in the ETJEDCEE reading passages in which the daily-based reading events were readily
comprehensible, such as: (1) shopping, (2) gender, and (3) dress. Additionally, issues concerning the
professionalism in the ETJEDCEESs were occasionally “manipulated” to be easy for test takers, such as the issues
of (1) science/technology, (2) health, and (3) economic situation. Since ETJCEEs and their evening competitors
were empirically evident to be readily comprehensible in the sampled reading passages (mean scores: ETICEE=
67.30, ETJEDCEE = 62.07), the statistical significance would not be highly expected (Sig. = .118, p>.05). In the
1990s, the ETJCEE reading texts were slightly adjusted to be standard for test takers (mean scores: 66.51), while
the evening counterparts were mostly allocated on the easy category (mean scores: 73.74). Such a discrepancy
eventually led to the statistical significance (Sig. = .028, p<.05) through the Independent-sample T-test.
Meanwhile, on the consideration of another enrollment scheme, the English Test of Scholastic Aptitude Test
(ETSAT) was newly promulgated in the year of 1994. At that time, ETSAT, being held during the winter
vacation, was launched for to-be senior high school graduates with the academic or the artistic achievements. It
was assumed that selected reading texts would be highly advanced for test takers. However, such an assumption
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encountered an opposite result. Numerically, ETSAT reading passages from the year of 1994 to the year of 1996
reached similar textual readability levels with their daily cousin (i.e. ETJCEEs) (ETJCEE: 64.00; ETSAT: 64.33).
Relatively, ETJEDCEE reading passages averaged higher (mean scores: 67.83), nearly 3 point surplus compared
with the remaining two daily cousins. Such a mean score discrepancy, computed by the One-way ANOVA, failed
to reach the statistical significance in textual readability levels between the three groups, F (2, 43) = .406, p>.05.
Even a post-hoc test using Scheffe comparisons revealed that two out of three comparisons were non-significantly
different from each other at the .05 level. In other words, the higher mean readability scores in the ETIEDCEE
reading passages did not absolutely guarantee that they were indeed readily comprehensible in comparison with
the reading extracts in the remaining two daily partners. Also, despite failing to encompass the overall curricular
contents, the ETSATs in the previous three years (i.e. 1994-1996) were not inferior to their daily predecessors
(ETJCEESs) with respect to the textual readability levels. In the year of 1997, ETJEDCEE was eventually
suspended under the consideration of transforming the evening division university/college education to the
education of extension and promotion. From then on, the ETJCEE textual readability levels were compared with
their daily cousins (i.e. ETSATs). From the year of 1997 to the year of 2001 (i.e. the last year of ETJCEE
administration), the ETJCEE reading extracts at the difficult level regained the prominence, bouncing back from
28.21 percent in the early 1990s to nearly 45 percent. This research finding was in echo with the newspaper
comments by an ETJCEE pundit Chou Bai-chen who postulated the deleterious washback effects of readily
comprehensible ETJCEE reading passages upon the university education. That was to say, the newly enrolled
university freshmen would feel it hampered to process the advanced levels of English reading texts since they had
long been immersed in the manipulatively alleviated test-targeted reading passages (Chang Chia-chin, 1998:3;
Yang Huei-chin, 1998: 6). Accordingly, the sampled ETJCEE reading extracts were steadily ascending in its
readability levels, eventually outweighing the remaining two readability levels. However, such a testing trend
failed to filter into the ETSAT reading passages, sticking to the moderately difficult readability criteria for test
participants. Consequently, there reached a statistical significance with regards to the textual readability. In the
year of 2002, there arouse a sea change in the enrollment scheme. The Multiple University/College Enrollment
Scheme, proposed by MOE in the year of 1999, primarily offered two major enrollment channels for senior
high school students who sought admission to universities/colleges: (1) Admission via Application of
Recommendation and (2) Admission via Examination. The former was measured by the SAT, while the
latter by DRT. Due to the multiple enrollment scheme, the decades-long ETJCEE was eventually supplanted by
a newly promulgated ETDRT, while the ETSAT was open to all to-be senior high school graduates for the test
participation due to an alternative admission scheme Admission via Application of Recommendation Screening.
Comparatively, impacted by the ETJCEE reading testing trend from the year of 1998, more than half of the
selected ETDRT reading extracts posed challenges for test takers, while the ETSATs in the early 2000s persisted
‘standard-centered’ in the sampled reading passages despite the total amounts of the texts at the easy reading
category was in a downward trend (ETSAT: M = 64.25, SD = 9.306; ETDRT: M =55.57, SD = 12.134). Such a
distinct reading testing trend consequently led to the statistical significance (t = -5.113; p =.000, p<.05). In short,
the academic reading ability was the major variable contributing to the roaring numbers of ETDRT reading
extracts at the difficult level.

The final issue was concerned with the assessed reading skills among three high-stakes English entrance
examinations.  On the grounds of the reading skill checklist summarized from the studies by Hughes (2003),
Heaton (1990), and Madsen (1983), the ETJCEEs in the late 1950s purported to assess the explicitly stated
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information through the intensive reading skills, laying the main ideas away from the discussion. In particular,
the macro-reading skills in the late 1950s were specifically referred to: (1) paraphrasing the information (29.82%),
(2) groping for detailed information (28.07%), and (3) judging the fact and opinion (10.53%). Besides, in the late
1950s, a pittance of micro-reading skills sought to measure the knowledge of lexicons and grammar rules in
relation to the nearby contexts. Such a reading testing trend remained in the 1960s. That was to say, the
ETJCEEs in the 1960s still allocated heavyweights to paraphrasing the explicitly stated information (37.69%), but
incorporated a multitude of new reading skills to measure the textual reading comprehension, including: (1)
utilizing the contexts to figure out the lexical meanings (12.31%), (2) caring for the skills of summary (4.62%), (3)
seeking for the implicitly-stated information (4.62%), and (4) comparing the information (0.77%). Despite
occupying the minor percentage, these newly-added reading skills brought about the extensive reading classroom
instruction. In comparison with the ETJCEEs, the ETJEDCEEs in the late 1960s assigned heavyweights to a
storehouse of micro-reading skills which were structure-based per se (82.22%), and quite a few reading skills
measured the knowledge of linguistics out of context. This possibly posed hindrance for test participants if they
were less proficient in the knowledge of vocabulary and grammar, not to mention the ability to decode topic
sentences. In the 1970s, ETJCEEs were deeply affected by the structuralism. As a result, the micro-reading
strategies were at an all-time high in the 1970s, booming to 48.85% and leaving only in a razor-thin loss with the
macro-reading skills (51.15%). This was akin to the evening rivals where the micro-reading skills at the
sentential level (i.e. the interpretation of sentential meanings) filibustered the entrenchment of the macro-reading
enemies in the 1970s. Virtually, at that time, both ETJCEE and ETJEDCEE test developers were indulged in
their parallel tastes in the structure-focused testing approach, eventually translating a whole text into scrambled
passages or discrete sentences of which backdrop was grammar-based per se. Despite these two high-stakes
English entrance examinations pandered to the structure-based testing approach, a handful of macro-reading skills
still received the sparse attention in the heyday of structuralism, particularly: (1) the summary of provided
information (3.82%), (2) the numerical calculation (0.88%), and (3) the interpretation of the implicitly-stated
information (0.76%). Pedagogically implied, owing to the overwhelming powers wielded by the structuralism in
the 1970s, test takers fallaciously believed that knowledge of linguistic elements acted as an enthronement in the
reading performances. It turned out that senior high school students set aside the global textual understanding,
zooming in on language components during their reading processes. The impact of a sentence-based reading test
reached beyond the 1970s when innovative grammar-based reading test items were in a steady development.
Consequently, the payoff of the grammar-centered reading test items was to pare down high school students’
dedication to the global and extensive reading processes. Upon the consideration of the deleterious washback
effects by the grammar-focused reading test items, the single sentence-based reading test declined its
prominence and eventually fell into disuse in the year of 1984. Instead, the macro-reading skills captured a
revival of interest in the both ETJCEEs and ETJEDCEEs in the 1980s, especially assessing the
explicitly-stated information (ETJCEE: 18.71%; ETJEDCEE: 22.22%). In the 1990s, ETJCEEs remained
similar testing trends in text-based reading comprehension tests, especially assessing explicitly-stated
information. This result held true for ETSATs in the 1990s. Nevertheless, ETJEDCEESs, considering the
attributes of test takers, relatively demonstrated preference for the interpretation of single sentences (18.57%)
which gave rise to the creeping percentage values at the category of micro-reading skills. In the early 2000s,
with the innovative multiple enrollment scheme, the decades-old ETJCEEs and ETSATs were eventually
supplanted by ETDRTs and ETSATs. Still, both ETDRTs and ETSATs became unyielding on the dominant
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positions in macro-reading skills. Virtually, in comparison with the daily predecessors, two major reading
skills became conspicuous in ETDRTSs: (1) making the inference (11.27%), and (2) discerning main ideas
(14.08%). These two types of macro-reading skills had lone been out in the cold while ETJCEEs had been
swarmed with the test items groping for the explicitly-stated information, especially: (1) paraphrasing the
stated information, (2) judging facts and opinions, and (3) identifying the cause and effect. Yet, in the early
2000s, the increasing demand was stoked upon advanced levels of reading skills in ETDRTSs, such as making
the inferences, discerning main ideas, summarizing the information, and so on. Comparatively, the
macro-reading skills seemed to have plateaued at 70 percent or so in the ETSATs despite the micro-reading
skills were in modest step-ups (from 24.14% to 31.4%). Nevertheless, the skills of textual inference failed to
gain the popularity in lieu of its minor percentage values (4.35%). In summary, ETSATSs in the early 2000s
did not undergo sea changes in types of reading skills to be assessed. Yet, ETDRTSs increasingly demanded
the supply of advanced levels of reading skills for assessment, particularly the ability to inference and discern
main deas.

References

Brown, H. D. (2004). Language assessment: principles and classroom practices. N'Y: Pearson Education
Limited.

Chen, H. C. (r2 % 48) (2008). An analysis of the reading skills measured in reading comprehension tests on
the Scholastic Achievement English Test (SAET) and the Department Required English Test (DRET).
Unpublished M.A. Thesis, National Taiwan Normal University, Taipei.

Chou, S. Y. (% & #) (2009). A study of cloze test items in Scholastic Aptitude English Test and Department
Required English Test. Unpublished M.A. Thesis, National Chung Cheng University, Chiayi.

Davies, A. (1984). Simple, simplified and simplification: what is authentic? InJ. C. Alderson and A. H.
Urquhart (Eds.). Reading in a foreign language. London: Longman.

Fan, Y. S. (;= =~ &) (2008). A comparison of Scholastic Aptitude English Test and Department Required
English Test. Unpublished M.A. Thesis, National Chung Cheng University, Chiayi.

Flesch Reading Ease Readability Score. (1948). Retrieved August 20, 2006, from
http://www.rfp-templates.com/Readability-Scores/Flesch-Reading-Ease-Readability-Score.html

Heaton, J. B. (1990). Writing English language tests. NY: Longman.

Hsu, W. L. (354 2) (2005). An analysis of the reading comprehension questions in the JCEE English Tests.
Unpublished M.A. Thesis, National Kaohsiung Normal University, Kaohsiung.

Huang, T. S. (¥ % %) (1997). A qualitative analysis of The JCEE English tests. Taipei: The Crane Publishing
Co., Ltd.

Hughes, A. (2003). Testing for language teachers. UK: Cambridge University Press.

Lin, K. R. (#+%-/%) (2010). An analysis of texts of the DRET based on the texual
metafunction in systemic functional linguistics. Unpublished M.A. Thesis, National Pingtung Institute of
Commerce, Pingtung.

Liu, C. N. (¥ £ %) (2009). Evaluating the reading comprehension questions of the SAET and the DRET.
Unpublished M.A. Thesis, National Taipei Municipal University of Education, Taipei.



Liu, F. C. (*]4 4x) (2009). A study on the development of the English Tests of the Technological and
Vocational Education Joint College Entrance Examination (TVEE) and its interaction with the
Guidelines of the Vocational High School English Program (VHSEP). Unpublished M.A. Thesis,
National Chengchi University, Taipei.

Madsen, H. S. (1983). Techniques in testing. NY: Oxford University Press.

Spolsky, B. (1995). Measured words. Oxford: Oxford University Press.

Tung, H. C. (& % ) (2008). Historical developments of the English tests used in Joint College Entrance
Examination in the past fifty years. Unpublished doctoral dissertation, National Kaohsiung Normal
University, Kaohsiung.

Yu, K. H. (£ & 22) (1983). Language proficiency and its assessment: What is in the old bottle and what is
new? English Teaching & Learning, 11(1), 39-50.

v 2% p

SEFIRY S (1992 c ARAFrFHRIIZRT-AFIAE IR
Y w o
IR (1988, 7% 3 p)ewm v AR B A EN o ¢ EPAE Ko
(1989,7 * 3 p)e m > I FEHIT o ¢ PR, 5k o
%E% 254 (19857 % 3p)c B EEARE N AHMERF oV FPF, 3K o
34=iF - (1974a,1 109)01%%@»&:: ITHRE()-BEdR > 125K -
_ (1974b,1 7 11 p)- B EFRE(T) - BMEE 14K
(1985)oza;+§%;%§imvm;]mpfmw@ja R E LB R EF R 2 e o
# #%,10(1), 3-10 -
(1987) - B ¥ B #br g v Y WA T BT ORF AL - FERE, 11(4),3-21-
(1989) o & R 228 (e SRt E menE EZHE S 2 - FEXRE, 133),3-10 ¢
.'—‘:;ggo(19784H 25P)c BP EYKEE ¥ L pdR QKo
©(1967,7 % 17 p) o th o #enEFHE - ¢ & pdf, 10K -
(1968,11 * 11 p)° EHfE > BE? ¢ L pdp, 94K -
ERA(1974,7 % 3p)e B mERFRH »F 2273 LM - ¢ Fp4F 3K
(1976,7 " 2 p)e A B E> BN GAFF 2 3 EEF AL - ¢ EpR 3% -
B A4t 40 0 (1984,7 7 3p) cBER 3R
%1 B - (1980) o B R kfud ot ¥ hE Y PRE c BEKRE, 602,38
wE L o (1974,57 6P)c s HEFKF I o ¢ EpAE SR
¥k o (2004,4 7 20 p) - B Rdp S EERT A KR oﬂﬁ]ﬂ*éﬁ » C24% o
FaE i o (1985a) o IR fREE BB EERE (F ) B ﬁ§,10(1),25-370
(1985b) - &2 jap g rpLEb i EE R (T ) FEKE,10(2),3545 ¢
FRh R FERS sEvEze s AL A i@@s@ﬂ?ﬁ%rwn > (1993) -
FrRRAYFR I RH2E 22 GRAALRVELEL ot S FrF TR 0
KA (1948,12 7 ) - B FugapiahF o ot 7Y F h o
_ (1962,8* 6p)- ¥ FEFARFEF ot 2P T h o

T
S
Bl
A-

4%
v

4%

ol

e



KyIme (197,27 1p)e B? EgfefE - 213 27 2 5 o
(1983, 7% 20p)- BB FHAFEF - o4 Y 2
(1995,10 * 19 p)- % &*® FHifE - rﬂ‘“ﬁiﬁt‘%%ﬂ’
(2004,8 " 30p) - $HEBHY FHBYTHE - S 147 2P T A o
(2008,1 7 24 p)- A B Foigpp THF2 | FAeH& 2011 257 24p > B
http://www.edu.tw/files/site_content/B0035/% ~ - i3 .pdf
Mgk e (1973,4 7 9 p)e + F W4 S 4L 6 AT % - WEH > 255 -
(974,37 5p)e P HEHIEIF BB Iiom AL o BEIR > 2K o
_ (1980,3 " 3 p) o HF T KEBIME < FHIRHTER Y o MER 20K
3 &R - (1984,8 * 129)owaq$c*xf¢zz§<~:@ohwéﬁ,lza:»:o
F oAz o(1965,6 7 27 P)e B KENIE P L PR 2-3 % o
BEF - (198,77 3p)- Eﬂﬁ%iﬁ A E BEMR 60K o
SEEH 0 (1998,7 7 3 p)e B RIEG AL IAR o ¢ EFPIF, 3K -
BRI S T O 0 (1993) 0 x B mdnE e PirE e ki oupkit o EERE, 17 (4) ,5561-
EE o (1968,6 " 10p)e Mt EEmiFeE ~FFEo P EFpAR 5K
5B o (1977,9 % 27 p ) LA ERE o SARTLIR, TR o
R4 1 0 (1991) - * BMIHF P KTHBEE s 4P A BB IR v
;‘%&-}4 SRR SRR 0 (1993) o BiTT A R A FEY B PRPERGBAE L FAZBMEFTY
Fd oo o op ok B gumae s TG B LA S FRE T R omFE e (5F), B
pﬁiﬁ"‘ FER2RA2222 GRAA2BPPFPLHEL(F 319 - o F: A FrFHR0 oo
FHE (972,37 16p)e FR¥MWF W I SHEZKT - BMEE, 9K -
F;}’gi«ig (1974a,4 * 22 p)- piﬁ; THE o ¢ PR 5K o
]+ 2(1976,5 % 4 p)e g m ¥ HE: ff{a,uz}‘f‘r\émf)“if’ﬂ’ghﬁo
Pl o (2001) - EE X BT B2 82F 2 EWMIF- EREBE-F -S4 Y R
Y BE e K8 - (1976,4 % 22 p) o & EHLER > 2K o
BT o (1985) - i enF B A FxE v & o BERE,10(2) ,3-7-
EELP E2HETT 6 0 (1985)  E e v HF K o .;ﬁ§,10<2>,68-87o
B & o (1974,3 % 25p) o » BB HEKE - P FPR 5K o
iy A B KR4 0 (197557 4p)e p 2 HdR, 14K o
Bidn L L RAL AL 2L RT3k 2(1980,9 7 16 p)c BEHR, 24K -
ATy v EFREFIR -(1970,8 * 5p ) o AP, 2K -



W;}Jgﬁmg{{ ’% F3HETIR w%gwga'u@
F2

p#r:100# 08" 0lF

e NSC 99-2410-H-041 -009 -
B
iz PRAEFMA T R2e 2 PR PSR HFE: A R4S
i £~ % {994
1 PR 15 a% ﬂﬁ 2t ek
-
N 100 & 07 * 27 o 3 5F B
L Tty
A 100 & 07 * 29 gl
2
%z (¢ %) 54 BELME F%?I%?m ng
£k -
i (® <~ ) The 9th Asia TEFL International Conference
(7 %) @37+ ERAFrFIRe~ PRARRLF
¢ F %
w (# = ) The Historical Developments of the ETJCEE
~ AP Reading Tests
in the Past Fifty Years

R g;ig_ﬂg

ASiaTEFL i R 4#h* e T W A RBEFHE I E NI B ZHKERN o n =5 - &
Bt g BRI Y § R RE SR AE(R LB )?“*fﬁﬁwmpfgﬂ
=1 %ﬁfﬁ: € k¥ BLiE & f Hotel Seoul KyoYuk MunHwa HoeKwan » & {5 - i
= X g e &Rt (a 7 126p 177 29 P )t =t ¢k 3E 5 Teaching English
in a Changing Asia : Challenges and Directions (% %5 & 7 S endy W pre =
#) < R 0 R R R PSIIE ) S R L - R
g FE L &§ %> & 7 Bernard Spolsky (Bar-llan UnlverSIty, Israel) - Brock
Brady (President of TESOL Inc American Univ., USA) % k32 - B v ¥ L g g
o A RCTRE R T G RT R 6T S R R A
TEIEFOEY > -3 T ﬂ‘ REMFTL B o



e R

A= ppr g v‘fg s ﬁ'iﬁ B R 2 R & z7 (e HEERERLD
PR e BT RM R KE P %%ma%f};f » (2) % SEHHREF R 7 8
Rt e F RNz SRS T o o g <3>f‘*ﬁﬁ**
-TJ?;%:?IFWFW? T F {hﬁ&ﬁ.};uh@(ﬂﬁmxﬁ'ﬁﬂ i) (4)%
";»\(é’g;j%)ii«z\éf—'ﬁ/»\ i GER Y R 2 ()% ’l'ﬁi(%—"ﬁ“
RERDELEF)L LB zfép%ﬁ,ﬁ SRR KR

B fE e oFR: (DERH2F 2 ,i—’;’/

2% 2k b ,—bgﬁgi /}ég
%gﬂ OLLT,E—:‘F{K—QE }g—;,ff'imﬁ—*ﬁ’ A BTN <

BATHELA B

RN, (DLMRG HIEH 1 T4 R (5 ;;;,;FI, = ),
WEFFALBRARPLZE SO (DFFEIHETHELARET S, 5
EIFRIEAL PhIIEFHES PRI A RETHE B B peE
T E

WrFHREHEE NG
Fitgme B he g A K ani R
.l



Asia TEFL_)

Date: Mar. 5, 2011

Official Letter of Acceptance

Dear Tung Hsing-cheng,

On behalf of the 9™ Asia TEFL International Conference Organizing Committee we
are pleased to inform you that your proposed abstract for a paper presentation at the
conference has been accepted.

In this respect please take note of the following:

1. All presenters must confirm their presentation via email by March 20, 2011.
Send your confirmation to Dr. Soo-Ok KWEON (Rest of the
world): asiatefl2011@gmail.com AND please make sure to give them your
proposal number.

2. All presenters and co-presenters must pre-register and make payments by
April 30, 2011 to attend the conference. The registration form is available
on-line at www.asiatefl.org. Please be informed that the organizers reserve the
right to reject the participation of individuals who have not met the stipulated
payment requirements.

3. You are strongly urged to visit the website for important information including
hotel reservation and updates on the Conference.

We look forward to meeting you at the conference.
Yours sincerely,
Dr. Soo-Ok Kweon

Presentation proposal Committee
2011 Asia TEFL Conference


mailto:asiatefl2011@gmail.com�
http://www.asiatefl.org/�

The Historical Developments of the ETJCEE Reading Tests
in the Past Fifty Years

Tung Hsing-cheng
Department of Applied Foreign Languages at
Chia Nan University of Pharmacy & Science

This paper purports to delve into the issues of reading tests in the English Tests
of Joint College Entrance Examination (hereafter ETJCEE) from the year of 1956 to
the year of 2010. Three major variables are included for discussion in this paper: (1)
the reading topics, (2) the readability levels, and (3) the assessed reading skills. The
reading topics are impacted by the multi-factors such as then current socio-economic
developments in Taiwan, the Senior High School Curricular Standards of English
Subject, the policies regulated by the Center of College Entrance Examination, and so
forth. These multi-variables listed above will be illustrated in the review of the
ETJCEE reading topics. In addition, the readability levels are available from the
Flesch Readability Formula which further dichotomize the readability values into
seven levels: (1) very difficult, (2) difficult, (3) fairly difficult, (4) standard, (5) fairly
easy, (6) easy, and (7) very easy. Finally, before expounding the assessed ETJCEE
reading skills, the writer has summarized the storehouse of reading skills from the
earlier contributions by Brown (2004), Heaton (1990), and Hughes (2003).

The results of this paper are outlined as follows. To begin with, the
literature-based instruction, political and the socio-economic factors impinge upon the
selected ETJCEE reading passages from the 1950s to the 1970s. It stands the reason
that the reading passages are less comprehensible for test takers. It is not until the
1980s that the daily life events become the central focus, and the selected reading
extracts are more comprehensible for the testees. In the 1990s, the ETJCEE reading
topics keep abreast of the environmental protection issues and the updated news. As
a result, the selected reading extracts are occasionally less comprehensible for the test
takers. With regards to the reading skills, the ETJCEE reading tests in the
mid-1990s ask for the detailed information, placing the less demands on the main idea
or the authors’ intention. As time goes by, asking for the explicated stated
information has become the passé in the 1990s. Instead, greater focus of the reading
skills is placed on the inference, main ideas, the implicitly stated information, and the
authors’ attitudes.
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